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ABSTRiCT , ' \ , - ^ 

Twelve coapensatory education prograas that service 
elementary and secondary school, students in California are described 
in this report. The progra-as operate in districts that ^ire eligible 
fDr Elementary and, Secondary Education' Act Title I tundfe. ^ach brief* 
description includes background inf or aatio'nr a discussion of prograa 
componefitSr and the naaes an'd addresses of contact persons. (ttK) 
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June iMN) ' " ♦ 

KSKA Title I realFocation funds-are KSKA Title \ monies which were initially allocated to 
school districts for \ oungsters wj,th special academic and economic needs whj^were not spent Such 
fund*^ are returned to the Department of Kducation lor reallocation to eligible districts for approved 
projects ^ 

Reallocation projects are designed to provide assistance in answering questions regaYding 
compensatorv education which have not been dealt with through theregular program Therefore, the 
projects are oriented to finding answers and developing materials needed b\ person%who are 
interested in KSKA. Title I programs 

The questions which reallocation projects are concf^rned with are ba^ed to ^omeexfre^nt on the 
concern of the parents of children in KSKA'Title I projects For^nstance man\ parents ha\ e asked 
the following questions ''How can we develop a qualitativelv different program for those students 
who fail to benefit frorn the ongoing regular instruc tH)nal program'^ Does tutoring reallv-make a 
difference'^ What real impact do parent advisory committees have on the achievement o f Vitle I 
students'' and If Title I funds can follow youngsters in an integration prograrrt where there is no 
attendance area, then why shouldrontinuation high schools beexcluded from participatifig in Title I 
prograjTis solely because thev do not have an attendance area''" The answer^- to these and other 
questions are being sought by the projects described in this brochure 

Sincerelv, 



/ 

Charlie M Knight 
Associate Superintendent for 
Curriculum and Support Services "> 

est. 
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PRiEFAOE 

The projects described in this brochure are 
examples of the groii^ of innovative activities which 
have been funded by reallocated l/SEA, Title I 
funding to^ddress the educational 'needs of ESf^A 
Title I students P^or t-^ny answers to technical 
questions or for additional fnformation, please 
contac t 



Ms V\ onne Strozier. 

( 'oordinator for P^SE A. Title I Reallocation Frojc*^s 
California State Department of Kducatif)n 
Curriculum and Support Services 
721 Capitol Mall, Room "h^h 
Sacramento, CA 90814 • » 

Phonfr- 9lV.^22-049h 
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PROFILE OF A SCHOOL IN PURSUIT 
OF EXCELLENCE 
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Compton Unified ol District 
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^ Conipton I iuli('(i Sc hool*'! )istri('t has ^.DOO 

junior \u^h x [lunj stiuiriits m the district. <tnd 
.ippioxiniatt'K , 1 \ ot th(\s(' stu(icnt> art* in 
.ittend.incp at a mf)>t unique school— \Vlll()>^ brook 
Junior Hi^h School With the exc^eption (li UM) 
H is pan ICS and six SiUnoans. the school population 
Is pred<Mnin<intl\ Blac k \v ith percent Black stall 
Tvv en t\ -six percent ot the W illo\\, brook studentltare 
receumK Aid to Dependent Children (AFDCf but 
<di ot th*' children cjualiK and receive fre^ lunch 

W illo\v brook celebrates a tranquil ^^(;lder;i 
clnn}\ersar\ this \eai 1*he school has undergone 
rriiUn c h^in^^^^ in ~)n \ears but probabU hone so 
t<ttaii\smK .1^ ID 1^7 i \^hen phvsical psvchoio^'i 
fid'twid moral deten/>ration steadiK ^mawed the 
* ♦'flue <itional tibvr ot the >\ stem The sc'h'(u>l wracked 
b\ \ loiffK t' anfi \ andahsm v, as under stuck^nt s^ige 
bttuM-n '^♦hMand 1^7 I Students and teac hers alike 
^louubt ut'apons to schfjol e\er\ c ampus \vall \vav 
aixiund \Mth e\pleti\es outsidcT^^ e*>taf)lished a 
m<iiiuiana h<i\('n on the school grounds, students 
arul st.itt <tttrruian{ r.in V' percent on a daih f)asis 
.infi a tide <inti-ism sU(»pt the sth(Mjl >ite 
"stucicnts Wi'w <inti teacher anti-scdf, anti^oth-er 
students, and .mti-educ ation Teachers ucre anti 
adrnintstr<ition anti ^^^tudrnt anti-ccjllea^ut-s* ,Fur 
^ther m I^Cl H^F'. \ Title F tunds u ere rerrl^\ rd trf)m 
the s( ho(^l bf'{<ius(' students made hf> academu 
K^routh H\ I'^^C \ It u as recommended that Willou; 
b'cook 'lunior Hiju^h School \)v c lf)S('d and lac uit\^ 
atrr^ed Huuev^r this \^as not to be \Vino\vl)rook 
standing <»n the tides ot ( han^e \vas destined tor its 
~^ttth anni\ ersar\ 

A neu pnn{ ipal I)r L<i\\- rence ( ' Freeman 
assi^rncd to \^llf>u brook provided the necfvsarx 
Ifadership th<it \*^s to restore the 'educ atumal 
rc sur^^enc e 1 )r Freeman pic ked up the gauntlet and 
\\ dlovv [)r<M)k Junior H i^h ^sc hocj beRan its metani* 
orphosiv 
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C'omponenL Details and Results 

Much ot WiHowbroork'sacndemic^nuKsc <in be 
attributed to Dr F'r(*eman*b reeoKnitionihat when a 
problem exists, a solution must be attemptcid His 
openness to new ideas and strategies led him to 
propose a multiJevcded pro^r.im designed M ) to up-' 
grade stucient selt-esteem and <icademic <icuity 
through pel sonaji^ed learning and <ichievement. (2) 
to piomote a partnership bet\^een parent <ind child 
in the learning process and f J) to enhanre family_ 
lite through p<ir(»nt education The program c onsists 
ot three components , , 

* • i|duc<ition<il Fnc()i^nters of tlj^' Third Kind - 
(an c'ducation camp experience) 

• F<irei^ts as Teaching Partners 

• l\irent Fducation 




MimniJ t' ( \imp K<jp'^'p> 



component Design Level I 

(camp Kxj)enenee) * 

A select number ( lOO) seventh, eighth, and 
nir?th grade students will spend three vveeks at a 
{amp\v^u're the\ will rec(U\ e sp(»cial training as 
tutors in reading .communication, and math skills 
These students will be exposed to a structured 
program that deals w ith im prr)Ving "Aelf^ in order to 
help others In this proposal we are consid>enng 
student performatt( e in its broad context, that is, 
cognitive and affective The focus at camp will be to 
up-grade and enhance student attributes through 
accjuired and reinforced skill levcTs ij^the ac<idemic 
and affective realfns Students will be recognized for 
their accomplishment and rewardc;d phvsicallv^ind 
psvchologicallv Those stud(»nts successful! v parti- 
cipating m the camp, experience will be provided 
tutorial jobs in the coming school year — again, 
using a successful educational -t'oncept, peer tutor- n 
ing in our pursuit of exccdlence 

Component Design Level I Results 

The camf) experu»nce initially eluated an 
msec ure fear, tOr.manv had never ventured beyond 

8 



('()nij)ton s { it\ luTHts rhi^ \nn\ ult'd an dtmo^phcTc 
ot t fKillcn^'c in ouk-i tn hroadcn tfu* student s selt 
concept through ea\ ironmental exposure, selt 
.examination and skill attainment School was 
takea to t^he mountains m<in> miles a\\a\ trom 
home B<isie skill c hisses were held daiK as well as 
r*+p 'jcssions t'htit cof^eed introspection Theopc^n- 
ness ot our <jpproach lead everv student to disci^v er 
thriY good attributes as, wc^ll as thcur had ones 
Li>ting their <uademu stiengths and weaknesses 
g<i\e ti( c e*^s to pairing students according to tht'ir 
need are<is and thu*^ prcnided our initiatuon ot 
de\t'lopmg peer tutors CurrentK our school in Us 
t'ntiret\ N operating a succt^^^stul t^utorial program 
w ith t)ie aid At fXpc^T tutors as a result ot our camp 
experience 




V<io nt .i^ [i A( hing p.irtnrr 



Component Design Level II 
(Parents as Teaching Partners) 

This program consists ot a series ot tipproxi* 
mateK ti\e meetings on alternate weeks The^Ocds 
are to Tn<ike parents comtoftable m school, give 
them a sense of the potential importance in t*herol(^s 
the\ c^an plav w ith thei;: c*hildren and provide them 
specific materials and ideas for helping their, 
children read at home Initially, parents will be put 
into the shoes of thc-ir chilc^ren. first learning to read 
through a Primer for P.irents Books written at their 
( hildren s reading level will be given to parent%: an*t: 
{)arents wilHu* asked to help their childrerf for 10 
minutes at%iight Attention will he directed towards 
wa\s c)t being posi4ue and encouraging when 
interacting with their children 



^C omponent Design Level II Results 

A^ c\ result ot our meetings, training sessions 
and role playing their c^ild'i^ educational inadtiqua- 
cies.teachers ha\ e noted that about three-tourthsoi 
the children haCe shown improvement in reading 
skills, attitude, selt-coniidence apd selt'-image 
( 'hildren have been tested at both the beginning and 
^»nd o{ the pr(\ram In a tew cases, more than an 
c^ntire grade level of grow th has.been shown, in a tew 
others no gain has heen^retlected The majorit\ of 
children detinitel\ showed more gain than would 
ordinarily be expected in a two-month interval 
Since onlv about a third ot our target parents came 
to meeting, we ha\e resorted to other me<ins ot 
reachmg the other parents It parents cannot 
con\ enientU come to school we hope to arrange the 
time to \isit them at home and bring mateVials to 
them Also, a manu<d hjts been de\'eloped ^ 

Component Design Le\el III 
{Parent Kdueation) ^ 

\Vilh)W brook proposes a- series of oducati{)n 
activities based on rK'eds ^nd requests of parents A 
parent center w^IT be established and supplied with 
matenafs on nuuitiort health information <ind 
mfiti^riaK th<it <ire rele\cmt to the ph\sic<il <ind 
ps>( bological weli ^I'ng ot the familv In addition, 
rnaterials and activities on ethnic histor\ will be 
displa\ed, as well 'as highlights of the school 
program 

Component Design Le\ei III Results 

Workshops were well received in attendance 
and attitude b\ both parents and teachers' The 
tollowing major wc)rkshops werc^ held stress st^mi- 
nars " The in>t)ortance of immunizatiorLs * Angel 
Dust Achie\ement Scores and how it affc^cts vour 
( hild " Black Ilisto^ Maintaining Parent-School 
Rapport * Chicano Cutture * Hypertension Sickle 
Cell Anemia 

.V' 

^ Visitation Informatiori: , 

Willowbrook Junior High School 

mn Norlh Wrimington - , ^ 
. ' Compton, Cahfornia 90222 

Dr Lawrence Freecnan, Principal' 
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Modesto City Schools 



Project I^jrector David F Cooper 
Project Secre^tary. Janice Warner 
Coordinfttinj? Clerks Mary Krick, Sandi Hardenbuook, Wanda Matthows 



The purpose ot this projec t is to increase the 
nDmber ot children m ^nades l-,s who achieve the 
Modesto ('it\ S( hools minimutn competenf'v stand- 
<uds as developed t(K ever\ g^-ade level by the 
prottSsi(in<U statt. The number ot students who fail 
to achieve the minimum competencies and are 
retained <it 'then ^present level will be reduced 
because of the "av aikibilitv of the alternative 
proj^ram of reVnediation 

COMPONKM DKTAILS . 

The Basif Skills Progran^ K«H: . 

'The Modesto rit\ S( hools hav e a F^asic Skills 
Froi^Kifn in grades kindergarten 'through eighth 
The K.isK Skills IVo^^ram sets the minimum X 
cnm])etencies I skills I in math, readin^^ and writing'' 
whkh studt;nt^«lre (\\pected to know at each grade 
h\el II -.tudent^ learn tht-se skills then we can 
t'\pr< t thev will hv able to work succ ("sstullv at the 
n* \t g! ad( 1( \ el 

.Students are tested wn the skills twice during 
tht' s( hool \ (Ml — one e at i;nid-\'eai and again near 
th( t*nd ot the s( hool vcar It a student passes the 
tir-.t test, hi' wili not ha\e to take the, second test 

it <i student is weU below the necessiU\ 'skill 
It'Vt'l he will be re(juireci to repeat his present grade 
H tht'^tudent isonlv slightlv below the'r^'cjuired skill 
lev ('1 he will be [)romoted ta the next grade lev el and 
e-nroiled in thf'Help ^^)urs^J^"' Home School Pro- 
t(r<im • ' ^ 

V\h> Yourself' K-H? .^y 

Th<' Help Yourself program w ill prov ide dail\ 
assistance to students wno have faded to meet the 
^Djinimum recjuirements of the Basic SkilU Program 
in grades Kind(>rg<irten. through eighth 

It IS a caretull> organized and supervised 
homevjork program tied to each student's specific 
problf^ms in reading writing, and math 

The .issignments are done at home bfH'aus^' 
the studf-nt needs extra tim(* and work on^ertain 

skills , 

^ These skills will, of eours*;, c'ontinue to be 

taught durrng the school da\ 

The goal of the prograiji is to help all students 
learn the basic skills of -reading, writing, and math 
required for succ essful pnogress from one grade lev el ^ 
to the next * 

After 8th (irade: 

* The l^>asic Skills Program leads directlv into 
the (*ompetencv l"?ased High School (iraduatic)n 
^ ' \pbin If a student >farns the skills in grfvles 
Widergarten thrcJtj^ eighth, he should have no 
tlitficultv in passing the high school tests recjuired 
'ff)r gr<idu«Uion ^ 

lioth programs* provide testing everv vear to 
giv e information about progress to parents of those ' 
• students h.iving chfficultv 

lioth programs make learning the job (A the 



HOW THK HF.LP YOl RSKLF PR()(iRAM 
WORKS 

When a Student Fails a C ompetencv 1 est: 

Following the'final competency testing (\isu- 
allv in April) at each grade level the s^'hools will 
uientifv \h()se students who failed to. meet the" 
minimum expectancies 

Depending on ht)w far below Jhe minnjium 
Ie\(d the stud(»i)it scored, parents will be infornT^ed 
that their child will be either rc^tained at h|s present 
gr<icie le\ eUn promoted w ith the uncferstanMing that 
the student will work in the HYH program during 
the next vear Parents will be recjuired to sign an 
rigreement promising to provide, a quiet #ime tor 
homewoik and see that then c;hild i»eturns ererv 
homework assi^nnicnt " ' 




s(ho(jl, the home and the student 



'Mudrnts ('nt< rinu the \\i Ip Vouf^<'H pro>rram <irr 
^M\rn".m inscrMM- session h\ th«'ir tear h<'r .ind a 
( (lordirt.ttinK < l<'''k ^ * 

Students enrolled in the HYH program will 
recen e regubn homework assignments w hich <ire to 
<nci in strengthernng the skills in whuVi thev <ire' 
\\i\ik 

' Homework packages will be placed in e\ erv 
xc- hool in a spec mi plac e This will he cm lied the Help 
\ ourseli ( 'entei of the school 

A specially trainAl person will s(»e to it that 
e\er> student gets the homework assignment thev 
need each dav to helj) correct the learning problem 
horn last \'ear 

V.Ach dav the cderk will mnkt-^j) the sturlent's 
assi^mment place it m the student's WY^if b<if( and 
h.vve it reacly f»)i the.stucient to take home 

? The follow ing xiav tiie clerk will collect 'the 
Htudent'*4 homework folder correct the assignment, 
recdrd the rcMilts,^ and ii^^kv up the next dav's 
homcVork kit ' * . < ' 

Hc)mework p<ickets, w ill be the same in all 
schools The individual assignment \^11 be i)<.iper 
<md j)encil work and other activities Fach assign-- 
ment is imjiortant Thev are a/rangecf to take the 
student, step-bv step, through each skill It the 
assignments <ire not completed and returned, ihv 
})rogram will not work 
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When a Student Siort s Low on the Screening 
{Vest 

S()inetin\e in the tnuldl** of the schoolX-ear 
lu^^ually Januar\ j ^tCfdents will be given a scrg^^nmg 
est called the (\ilitornia Test of Bai^ic Skills 
SiudeTits who score low on th>^ test will also be 
ei^rollediin the Help Yourselt Home'Schooi Program 
'IXe purpose ot unrolling students in the MVfi 
pr(Wram t)et()re the April eompetencv tests is to try 
iintVl strengthen students' sl<ills het^^een the mid- 
\e<iftandnhe tinal tests The extra work students do 
M h(Qrne\Mth the support and help of parents should 
iedu(Y the number tailmg the fintil compi^tency 
te^ts ^hl^ would meao fewer students would ha\eto 
enioll^n the flYH t^rogr^iTn the following \ear 

What ^he Students W ill Do: 

T\i homeu I )rk assignments I an be com plet(*d 
m '.(iVnuiut^'s ea( h night 

StiWirnts udl pick up their Flelp Yourself 
Unmeworti; kits <it the HYH Center each di\\ 

AftcV the work has been finished the parent 
w ill tliVn HVdu ate the -^iJdent has a( tualU cAmplet- 
4 wl th*^ worK Students will return the completed 
'Ohomev\orl> tV the \\\ W Centc^r the next dav 

Hetoreythe dti\ cruK Jhe student will return to 
the Center his eorreeted homew'ork from the 
previous nighyand tht* next homework assignment 
^ Once a Atudent passes a competency he will 
no longer be inVbe [lYU program for that skill If a 
studrnt need-^ hylp v\ ith more than (ff^skill, he will 
tontmu(* to reivi\e a.ssignments /<intil all the 
(b*ticienci(^s <ire Corrected v 
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hnol site ( h-rk^ underK'*' intensne mservice twffn 

What Parents Will Do:' 

When a student is enrolled in the^^Help 
Yourself Home Schoc)! [Vogram. parents will he 
rccpan-d to help 'I'his can be done in two wavs 

in [M,AN A a^l that parents will have U) do is 
«[)ro\ ide 50 nnnutesof(*/rfKTTIMK for their child to 
do the Help \ oursel< [homework nssignVnent When 
th*'*student finishes the hom^'work the parent will 
SI(;N TUK HOMKWOKK to show that it was'done 
^ ,jiome KinnlK \hv parent must be sure the 



homework is returned by the student e^ich day. 
Parents of all students enrolled in the He,lp YourselC 
Home Sch()ol program ipriust agree to do at least this 
much »^ 

^In FLAN B parents may choose to actually 
help rheir children with the Help Yourself Home- 
work assignments This, of course, is a voluntary* 
plan Parents who are interested in working with 
their children on reading, math, or writing assign- 
ments will be given special help Parent workshops 
are held during the school year. . 




.Students leave at the end of the daV|With their 
iissi^rnmcrits m their project packs 

W^hat the Teachers Will Do: 

Classroop teachers will continue to provide 
dail\ instruction in all the skill areas While the 
student IS \\orking to strengthen the previous year's 
weaknesses, the teacher w*ill be helping him with the. 
skills he must legirn this year 

The teacher will regularly discuss the stu- 
dent s progress on the Fielp Yourself assignments 
with the person in chai ge of that program ft will-he 
the teacher's decision, based on the student's cltiss 
work ancj Help Yourself assignments, which will 
determine if the student is. read v to leave the HYH 
~ program 
What the HYH Staff Does: 

A specially trained clerk will be in charge of 
" thre program The clerk will use the student's 
(ompeJ,encv test results to determine the proper 
homework assignments It is therlerk's responsibil- 
it\ to prepare the homewooK kits each day, correct 
the wfjrk. and keep written records of the student's 
pro^wess Th^ (derk will meet with the student's 
classroorti teac^her on a fegular basis to distmss the 
student's progress 

^ . ^ r ' 

Visitation Information 

Visitors are welcome at any time, ^ 
hut we request advanced notice. 

Contact David F. Cooper, Project Director 
ModeJi^o (.'ity Schools 
42H Locust St 
Modesto, CA 95af)l 
^ ^ (2()9):)2:M752 
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SKILLS ACQUISITION C AMP 




Office of Tiilorial Ser vices 

-d Schyol .District 



Project Director Norman L Thompson 
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"Skills Aa^uisition Camp" is a project de- 
signed to providw disadvantaged "Students with* 
optimal^ opportunitif s to successfully nfieet the 
distnct'^ proficiency standards, 

Tfie students involved ace 4-6th grade stu- 
dents and sectindary school students whoseTTBS 
test scored placf> them at or within the first and 
second quartile The students are grouped in two 
st»parate groups according to t^ieir specuil needs, be 
they visi^^-motor integration or perception defi- 
ciency 

l;;*rogram Objectives 

The "Skills AcquiMtK^n Camp", itself, pro- 
vides an opportunityTor assessment and remedia- 
tion in an^environment that is free of known factors 
that interfere with disadvantaged children's suc- 
cess in school Camp Fricwt, secluded in the hills of 
Calaveras Countv was the site chosen for this 
unuiue program All students spent thirty days at 
Camp Fricf>t where they participated in an inten- 
sive, mnov titivelv structured proj{ram geared to- 
ward /'radicating their deficiencies in the basic 
^ fills' 

Program Components \ 

' The, "Skills Acquisition Camp'' ha5f four 
components l^)I)ulgn(>stic assessment 2)HemedK{- 
tion A) Self-concept appraisal and 4) Teacher Par- 
ent support system P^ach component of the project 
has objectives to be met. activities to implement and 
a means of evaluation . 

The focus of the diag^iostic assessment 
component wasbilateral Those students who tested 
out 'At the second quartile but had poor reading, 
language comprehension and spelling skills were 
given visual-perception |:esting, i e , Bender Gestalt 
Mot{)r-Free V^.sual Perception Test and the Berry 
Visual-Motor Integration Test Those students who 
scored al th^ first quartile/were given a complete 
battiAof tests, i e , the Wid<? Range Achievement 
T<MH^^^abodv Individual Achievement Test, as^ 
weiH^^^ battery of v is u a 1- perception tests In** 
additioTT. affectiv^ measures for self>concept were 
conducfled As a result of the test batteries, a 
complete diagnostic pjrejicriptive individualized 
profile was developed for t^ach student ar^d learning* 
modalities were identified « - 

In the remediation "Cflmponent the-students 
» were divided into two groups "A" ^nd "B" 
Students were selected ff>r their groups based on test 
outcomes and those students found to have visual 
perceptH)n problems were assigned* to group \'B" 
While this gjoup received specialized treatment for 
visual-motor int-egration and perception deflcrpticy 
thev also received treatment for reading and math 
defici<?ncies. Students assigned to group "A*" were 
those students with poor'^reading skills and math** 
\ skills for whatever reasons, and they received 

special treatment in these subject areas While the 
--.p.^^3sic program desi^^n was consistent for all stu- 
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dents, the group "BV 'Students received treatment 
above and beyond rt^gular remediation assistance^ 
The V^Hf^cxi modality consisted of prescribed 
curri™um materials geared towards arresting the 
physiological dysfunction 

The self-Concept appraisal component was 
decided upon Mpce many studies show that students 
who are well integrated in personality and p'ercep- 
tion — cognitiyely and physiologically — function 
more effectively in theirjnteractions and relations 
to other students and adults They are less threat- 
ened by dif^cult tasks, pe(iple and situations, and 
are able to work wi^h others more comfortably 
Furthermore, it is purported that, black youngsters 
predisposed to school drop-out are tharacterized by 
low self'/'steem m all areas that seem to %ncti(m 
with self- concept Camp FVicot is^free from typi(;al 
urba'n disturbances, distractions and noise pollu- 
tion Hen^'e it provides an ideal environmerit for 
self-ewhancement through seff discovery The 
primarv* focus of this component is to up-grade'and 
eVihance student attributes through acquired and 
reinforced skills, both in the cognitive and affective 
spherC'S t. 

The teacher parent support system compo- 
nent was designed to reinforce the learning and 
studv skills acquired at camp Classroom teachers 
of sti^dent participants attendi?d workshop's to 
c{)ordinate classroom and camp intervention strate-* 
gies Parents were asked to set aside a certain 
amount of time each night for reading and discus- 
sion activities with their children Parent work-, 
shops were held before and after camp The 
workshops provided pre po.st counseling on student 
diagnostic prescriptive findings, and recommenda- 
tions Workshops also included techn;.ques of 
pr{)Viding re\v^r(Js as motivators rather than 
threats and punishments fn addition to group 
counseliM activities, parents could also receive 
individuS! counseling on their chilc^ren Parents 
were also asked V» cer'tifv that their cWdren were 
reading t{) them at least twenty minutes per night 
Students then received chips for each reading 
verification brought in and extra chips iur extra 
work and accomplishpients At the end of the 
month, chips could be cashed in for prize's The 
assumption of this component \vas that par^^nt 
support, effort and active involvement can be 
invaluable in skill acquisition, and the outcomes of 
their total involvement in this program should 
reflect in better test scores in reading, writing and ^ 
math for their children r \ 

Visitation Information ^ 

Nornnan Thonnpson 
Berkeley Unified School District 
Tutorial Seryices, Berkeley High School 
2246 Miivia Street 
Berkeley, CA 94704 
/ J 4 Phone: (415) 644^6836 ' 
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EARLY ENTRANCE KINDERGARTEN 




Noche Buena School 
Seaside, California 
Monterey Peninsula I'nified School District 

\ 



Project Personnel Kathy FWans. .Jenelle^.indsav 
Aide Mary V^ndracek 
Superintendent I)r James C Harrison 
Assistant Superintendent Neil P^'arn 
director of Special Projects James L Mitchell 
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Tht* KctrU Kntrcini'(' Km(icrKcirt('n Program 
fKKKi pr()\ uli^jri iiisti^ictKnicil lyro^ram different 
from cin> prograpi currentK ottereri in theMPrSD 
to ( hiKiren of this tige and backKrou-nd It is unitque 
In ( 1 ''prcn idinK ti schiX)! reddiness program for 
children whose birthdatev jus^rni^secf thc^four s'ears 
nine m^ijnths c ut-ott a^C f<)r regular kinderK^u^ten. ( ^) 
pros uhnu the children with hi^hU c ognitiv eorient 
ed reculiness learninu experu^nc es, andf U pro\ idinu 
a social .cU ademu . cultur^fl cind soc kiI du'ersit \ in a 
heterogenous grouping of high a(hie\ing chtidren 
.in-d ihildren \Mth signify ant educational needs 
Philosophy 

The de\elo{)menl of school rctidiness skilU 
hmguage ex^pr( ssion auditors discriminatKm and 
>(>i.it\\ intertU t'lon, of F^arU Kntrance Kindergarten 
-students is si^niju\intl\ errhanceri b\' earl\ assess- 
nifHt^ot -.tuflent need-, positi \ e efiuc at lonal expert 
fiKt's through a sjrong (ognitue program socicil 
f^\p)eri(ii( es ,ind cooperative parent involvement 

Tht f :t^l\ ( xperiences of KKK students ha\l^* 
bt'nefjcial iong temi ^et fet t^ that (an be \erifiefl b\ 
thrir school pertormtiiK e fluring the three V'hooj 
\( ar^"tollov\ ing enrollment irr the progrtim 

Children \\ hose [)irthflates narrow 1 \ prec lude 
their enrollment into regular kindergarten are 
ru ogni/t'(i^> m need of an instructional program 
,'Lhc<ig( at\the timf' of enrollment therefore governs 
a (hilfj> tligibiht\ to participi^tf' m the KKK 
program ('hildren must be between Ihe ages of 1 "> 
and ^ as of .September 1 of {nv program \ear 

K(*cruitment 

( hildren \rnm all sex lo-^c onf)mif levels are 
en(Hljr<iged (o ^enri \ia recruitment practices 
in( luding distril)iUion of f1\ ers notice tf) t he m,edia. 
and (ont<ict vstth s( hools and social agencies The 
staff conducts a recruitment campaign in late 
spring through late summc*r tf) enc ourage 'enroll 
r^ienf* Knrollment is \oli;j^tar\ 

KligihilitN . ' ^ 

Priori! \ pUffement is gi\ en to c irc umstcmtuil 
J\ disadv ant<ige(J children w ith consideration given 
to <i(<idemi( need binguage development social 
need and tamiK needs 

l|(H'ation 

The KKK <it Noche Huena Sc hool is located in 
a Title 1 target area with the mcijoritv population 
being F^lack. Filipino, .md Asian 

F*res( nt Knrollment 

' Present enrollment includes children from 
throughout the entire Monterev Peninsula The 
enrollment represents a racidl. academic, cultural 
and socklI di\ersit\ in ct'heterogene()us grouping of ' 
high <icl/eMng cliildren and those with significant 
educatmnal needi^ Approximately K()". cc)n%e from 
disadvantaged*' backgrounds and the remaining* 



'2i)' come from "advantaged" home situations 

Despite the requirement 'that ptirents must 
prttvide transporttition. enrolltnent tmd attendance 
are consistentl\ high A w<iiting list is maintained 

Assessment * 

^During the first two weeks of school, before 
instruction begins, an intensive assessment pro- 
gram IS 'cond#'ted F^ach child enrolled in tTiy 
program is gu'en the Jordan- Masst^y School Rradi- 
rn'ss Suri('\ This is conducted in a one-to-oTie 
environment allc)wing for close obs(T\ atton of the 
child cmd establishment of a warm' relationship 
between the teacher and the child 

Thv purpose of the assessment is to identifv 
strengths as well as areas of need for iwc^ child 
Conferences are held with each parent tw° share 
input about the c hild s needs aqj:! the inst/'uctional 
prfjgrani Other assessments, such tis Distar Math 
and Lan^ua^e PUuvmvnt 'h">ts juw* administerc-d 
during the earl\ weeks of instruction 

^^»st assessment and conferences are held 
again in the spring to review progress and to 
determine regular school pkuement for th'* follow- 
ing^ s( hool' \ e<ir j 

An extensue e\ali>at^'on is in process under 
thc' auspicc^s of M IT 'Si ) Director of K%tdu<iti<»n 
iJo\d Sw<mson ' ■ 




>ima!l t.O"Up r< .uhntT instruc tion i 



Instructional l?ro>jram 

Assessment results point out thc^ need for 
strong programs in the areas of language, math and 
reading readiness development KF>K is implemen 
ting programs which have prcA'en to be effective 
w ith bi-lingual chilciren and children with Ian gunge 
deficiencies P^irticular emphasis is given to sym- 
bolic, logical temporal and spatial i^ations. 
seriation and number concepts, and oral vocabu- 
lary These programs provide for cmtrv at different 
le\els depending upon each child's le\'el c)f(C)nc*e|>t 
development and lend themselves to continual re- 
e\'aluiitic)n of the individual student's progress 

Another particular strand throughout the 
program encourages a feeling of se^f-worth and an 
appreciation for the unK|ue contributions of the 
individual child This is enhanceci^by the multi- 
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( ultural program, tht um' ot (Mreer ediUMtion which 
emph<i^ii?es -the (1c\c}<jpiTHMit ot po^ituH st-lt- 
(.oncepts and art, musu and psNcho-motor activit- 
ies 

The learning centers are an additional \Ual 
and integral part ol the da\ ^ijlowirjg a cKild a ('l()s(>- 
up. first-hand opportunity to»\vork \v ith suppW^nien- 
t<ir\ nmaterhds 

Children are en('(jurage(l to assume responsi- 
bTlit\ tor their a( tions, to develop a pride in 
themseKes and to express thjeir teelings appropn- 
<itel\ 




Parent ln\(;l\ement 

A parent <uivis(fr\ (nmmittee is in operation 
• <md <is-.ists m.( hoosm^ tind or^cmi/in^'^ppropriate 
an*<is ot p<ir(*nt edut atinn to he held thrf)u>:hout ^he 
>e<ir Tht* parents are ( ni oLKigerl to observe the 
I la^sroom <it leasi nm e a monlh and prirticipate in 
student <ifti\ities as otten a> possible 'rhesf"* 
experiences pro\ ide a partial basis for the frequent 
( onterent es helri bet^^ een the parents and tecU'hers 
These (fmterences maintain a close working rela- 
tionship between the hf)me and school that best 
ser\ es the needs ot each ( hiid Parents are prc)\ ided ' 
a training session in the fall to a( (quaint thehn \vith 
( Lissroom procedure> At this time the\ are aNo 
prft\ ided vMth materials <md suggestions tor a( ti\ i- 
ties to he usefi in the home to augment and reintorc e 
Liiiguage and math (ie\elopment 

Not onl\ are parents wideh utilued as (iaiU 
\ olunteers but thev are also en( ouraged to take part 
in the^man\ student parent attjvjties huch as a 
Thanksgiving F'east. Christmas program, multi- 
cultimii studies and parent da\ 

Future Flaeement / 

In the springtiA in-depth assessrpent of each 
(hihi s a(<idemi(, pFn%ic<d anri social development 
1^ {()ndu(ted between the credentialed staff and 
p)arent in order to f)repare recommendations tor 
pla( ement ot Vcnh chihi for the follow ing year Two 
ndterncitives are a\ aiiable, ( 1 1 placement for the next 
fall in a regular kindergarten within the child's 
s(ljRol <ittendance area. rj> pla( emem^)r the next 
in A regular first g/ide within the(*Tiil(i\ regular 

ERJC . • , 



school attendance area 

These recommendations are then shared in 
spring conferences with staff and principal^of the 
receiving schools in order to arrive at a mutual 
agreement regarding final placement F'ojlow up 
conferences are conducted again in the 'tall to 
(lant\ confirm or re\ise placement procedures 
( )nl\ those students demonstrating strong ev^idence 
ot acadi'mic, sfKial and matur<itional maturit\ are 
recommended for pbicef^mt in the first grade • 

Organizational Structure 

Two full\-credentialed te<ichers and one evght 
hour <ude ser\efwo cbisses of 2*) ( hildren usingteam 
te<uhing methods The Dir^^'tor ot » lementar\ 
Kducation an-d Special Projects ser\es <is adminis- 
trali\( ottuer A distru t resourc e te<u her pro\ ide^ 
assistance in project wr}ting*<ind monitoring -'I^he 
program <tls(> receiv es ihb benefit of ci ps\ c hoktgist, 
nurse <uk1 speech therapist A district acc'ountant 
monitors the budget 

Program Length 

Programs oper<ite ti^e d<i\s a week MoncVn 
through F>id<i\ ^or I minutes per da\ tor 1 T"> (l<i> s 
a \ear iTiiU <itl(m(lance b<gins for students the 
third we( k of sc hool to <illow the first two w(-eks for 
indi\idu<ii t( sting <md conteren(es 




Visitation Information 

Visitations are welcome at any tiime as 
observation rooms are always available For 
further information please contact us at / 
Early Entrance Kindergarten 
Noche Buena School 
1 loO Kim Street 
Seaside, (^A \):m') 

' ( \m Hl^)-7479 
or 

Farlv^'Kntrance Kindergarten 
c o ( )ffice of >Jpecial Projects . 

' MfilSI) 
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THE E.A.S.Y. SYSTEM 
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English Acquisition Secondary Youth 
Salinas Union High School District 

✓ 



Project Director John (\ (iriffin Kd I) 
' ^ Curriculum Developm^ent Specialist M A Sherrv Kd I) 

Support Personnel ^ 
Margaret Martinez, Mana Martinez, Candice McCarthy. Sheila McMah 
Alice 'Villanueva. Gary Williams, Cathv Zambrano 
♦ V»ick1 B Ogborn. Minfckf) Watanahe 

Naomi Carrance, Klsa Franco. Li|p^JaviVr, Kudolpho FVre/ 
Jose Ortiz; Hermie Fontillas, Kric Chisum, Alphanzo Con/ales 



/ ' 

Kn^dish A<(}uisiti()n Secondary ^'outh 
iKASY) was a *pn)je(t developed at Alisal Hi^h 
School in the Salinas Tnion Hi^h School District 
Its major concern was the de\elop*ment of Flnglish 
instructional materials for secondare students \vho 
hcid limited or no competent e in Kn^lish The ^rant 
permitted those sKitt members w hose work in\ ol\ es 
tht-m with the placement, instru(tion oj- supervi- 
^mn (^^t ^uch st-udents to (ontinue to revise field 
tested materials and to develop additional ones to 
^uppon the K AS V matrix More specific 1>. the grant 
monieywere used t(i pFf>duce maieruils to support 
tht'JvASV obje(ti\e> to revise materwils to rent a 
Jtr(n\(\m^ tor the Curficulum IXvelopment Centfr , 
and tf pa\ two clerical emp]o>eAs 




^ The initial field testing of materials has 
mdi( ated that ( ompletmn of the KAS^' instructional 
■-\stem wili h(*^ct sf-r\ ire j^f^t onl\ for the Salinas 
Fiigh S{ hool T)iistri( t hut tor nMn> other districts 
within the state 

^ V\ hen (fjmpletion ot till the instructional' 
materuds nc'C'ded^ to support KASV ha\(' heer». 
completed studc-nts with limited or no competenc \ 
in Knglish wdl tinri as the> enter the seconflar\ 
educational s\stem a langUttge dc*\elc^pment,in* 
struc tif)fial sv-^rt^m available to them that diag- 
noM's prescribes t(")r their learning nc^ds offers 
them sctme graducition proficiencies incorporates 
sfjnie \oc cd)ular\ of careers vocations andconsum 
er^Wnpc^tenc les. permits th^ir sue c ess in the regular 
instructional progrtim and rf^wards thcMr com[)e - 
tenc with c red It 




Personnel 

Teachers who contracted to become writers 
oi English langlkage-learning matenals had the 
help of curriculum development typists and of 
theMonterev Counts Youth (/c)rps Vc)uth I ncentive 
Knt,itlement Project Students who worked, as 
curriculum development typists ill^astrators and 
photographers, and laminators trimmers and 
collators Their materials were edited b\ a curricu- 
lum de\elo[)ment spetMalist The project was super- 
\ ised b\ the Dirc^'tor of SpecKil Projects * 

The personnel' ot th(' district print shop and 
the graphics department ot Monterev Countv 
1 )epartment ot FiducStion contributed their ttil<*nts 
ui hel[)ing us produc*e decks^>f Ccirds gamf'boards. 
lecirning center f)osters and \cirious other instruc- 
tional materials 




Th(' c omjjf^nsator\ F.dac at ion Prog* 
distru t htis been ( one erned cjbout those secTmrfcirv 
-o-tudent [)roj('( t jKirtic ipcints who h<id limited or no 
( ompetence in F.rigbsh Finding ci dearth ot Faiglish 
instruc tioHcil mcitcrials that rec ogni/ed and met 
thf'ir spt'C itlc' ncM'ds or those of their teachers the 
[}rogrtim be^an clt'velopmg such mciterials 



V isitation information 

John (* (iriffin 
Director of Special Projects 
Salinas Union Hi^h School District 
Aiusal High School 
777 Williams Road 
Salinas. CA ^mor^ 
Phone { U)H) 124-281 1 
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PROJECT DO CARE 



lyiberty Vnion High School 




Project Director Fred Valvep^^ 
Projet't Secretary Denise Lindsav \ 
Language Skills Resource Teacher Victor Thornhill 

Reading Resource Teacher Fred Valverde 
Classroo/n Teachers Victor Thornhill. Robert Russell 
Classroom Aides P>unice Campbell. Svlvia Mc(\)rniick 
Readinj^ Lab Aides Jo Mendoza, Sheila S'unn. Monica Vance 
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liustoncdlK niost h.isii skilN pro^r.ims have 
set limittM^ ^(Kih w ith littl*' dim-tion and usually no 
theoretical base Most seem to be basic , survival 
prof^raoift < ^^ e ha\ e the mone\ . now what shall we 
cio*"» Most programs f)perate nn the iollowing 
'm.inner First studenis reading' le\ els <ir(^ assess(*d 
through a standardij^d group-reading inventor\ 
Then t f)mmer/ lai materials are pure based, and the 
students are taught with the new materials \ 

Normcilly, little or no ( onsideratio-n isgi\ en tV 
diagnosing the strengths <md we.iknebses of in^«t 
\ idutd students Also, little or ni) consideration. is\ 
gnen to students' y*\eis ot cognitive development 
nor is <m\ t onsK^eAtion gi\ en to levels ot cogniti\ e 
deveffjpment required h\ teachers' assagnmer>ts 

The progr<im presented b\ Libertv Union 
High^(ho(jl incorporates all of these <isp^cts ot 
le.irning in/^iiiition to incorporating thej-^^kills 
ti( ross ( (>rJL^c^r(%i^^ First the project has exam- 
iner! the nl¥(K-ol our students Secr>nd athef)retK<d 
frameworkltor ( urricbilum has been adopted Third 
'^ithin this' tramcw r)rk <i s\stematR apprfjat h for 
loathing basK skiiN h.is been (ie\elop«l 



THKORKTK AL BASK 

Frenc b epistomologist Jean Piaget has pro 
p< tsf'd a tbeor\ ot ( (/ghiti \ e de\ elopment' w bu b'bas 
gainefi wide intern<itl>)nal atteptiinte Fiaget fie- 
s( ribes the normal ( ognitix e de\ elopnient of indi 
Mdu<ils He des( ribes hou indiv iduiils de\ elop tr(^m 
scnsMn-motor through pre-r)perations tf> cfincrete 
<md tormal (fper<itif>ns 

^tudent> w'bo tenter high s( bool are usualK in 
transition between (.am rete .\nd formed oper.itions 
'I h*'\ ba\e u.>u<dl\ developed ( on( rete oper.itions 
< the <ibilit\ t(M la>sit5. seri<ite etc and b\ pr)tbosi/e 
about ( on( ret*' obje( tsf HoWf'\er tbe\ ba\ e nf)t vet 
de\f'lop^i <i11 of tbcM- .abilities at the s\mbolic or 
cTbstra( t U'\t'\ Mo^t of the students never rear h 
4orm<il oper.itions 

K^'ading anrl writing can be both svmbolu 
and .ibstra(t expt-rieaf es Tj;*e svmboN stand for 
(ontrt'te or b\ potbetK'TiTKie.is Tbe\ tire not the 
ifie.is themseUes but onU represent them Tb(t 
exp*'rien( e «i^-writing the f>rgtmizatif)n of thoughts 
.ind ^exuierien( es Tbe* experience of retiding is the 
reorg.im/.ition ot the author^ thoughts and expen 
<'n(es (vitbin this own experienthil framework 
Tbes<'/two processes require Cf)mmon skills Tl 
problj^m ot pf)f)r basu skylls binomes a problernrot 
poor/ ogniti\ e de\elopment It is not a problert of 
men/.d < .ip*i( it\ but rather a problem of developing 
thai 

re.i/iing <ind w riting 

I)r L.irrv Low(T\. professor at the Tniversity 
o^California at Herkele\ < 1^)77) has developed a 
sNstem of instru( tion based on F^i.igetian theorv 
\ w hu h be ( alls "bon/ontal instru( tion" Horizontal 
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instruction is a process by which students are 
' steeped in cognitive exercise atptach's own t ogniti've 
le\eU <md then the cognitive skill Is applied to 
higher le\ els 

Forej^ample classiticatiori i?^i process w bu h 
indiv idu.ils nee(i in order to read It is also a process 
which .m individu.il develops at concrete opera- 
tions Lowerv sUgg(^sts teaching the process at the 
con( rete el. then at the pict{)rial level, and tin.i 11 \ 
.It "the s\mboli( or abstract level, the le\el ot the 
printed word 

Hori/ontcd instruction has beA applied to 
re.iding .ind writing with great success at Lihertv 
The cogniti\ (M)r thinking skills whu'b are ne( ess.irv 
\tor su((e^s in re.iding or writing are t.iugbt tirst 
\l*ben tbe\<htudent is taught bow to appjv thv 
\binking skill to* rctidin^ .ind to writing, in a 
^ystem.itu orrier [progressing from eTisier skills to 
the more dittu ult alwavs building on ubat the 
student btis been t.iugbt 

The prtjgr.im at Libert\ has been sd success- 
tul tb.it we now .ittempt to appl\ this samt' torm of 
integrated instruction .icross alj the content areas 
serving prfjject students The purpose of the pro- 
gram is to develop an approach to basic skj^^fls b^ 
tirst te.K bing the ( ogn It i\ e < thinking ) ills ne( es^ 
sar> t(tr ettet ti\e reading .md oral and written 
f\pressi(jn then to te.K b the b/fsu skills ne(ess.ir\ 
for suf ( es^ in s( htxA .|rd for success in life .md 
tm.iil\ tf; cU'\ elop tinri { ^ordinate the applu ations of 
tbt's*^ same thinking re.iflmg .m'd writing skills in 
all { ontt'nt areas 



COMPONKM DKIAH^S 
Language Arts^Resource Teacher 

The language^ arts r(^sf)urce teacher works 
vMth the re.ifiing resrmrr e teacher to provide 
le.iflrrsbip .inri dire* tion for the classroom te.K hers 
.ind .ijdes As well .is renctin^ individual needs 
and problems ot the tect( hers and aiVies the 
l.inguage arts resourc e tear her prov ides on going in 
ser\ i( 0, p^ans and rie\ elops curru ulum and pro\ ides 
w(^ekN lesson plans tor tbeyi.issrrjom tea< hers in 
bhtb rnariing and writing ^ 

* Heading Resourc e Teacher 

'Ilbe reading resource teacher supervises the 
l.ib pullwjut program In additH)n to supervising the 
lab be di.ignoses and plans the individu^il remedia 
tion of (!.i(b student as well .|s training the .iides 

Classroom Tcachrrs 

By \ielriing to the rerfiource teachers the 
responHbilitv of fia\ toda\ m.itenals development, 
the classroom te.icbers .are freed to exert^ their 
energies \ toward close monitoring of student 
cK hie\ enlent Classrcjom and resr)urf e teacher meet 
once a week to ev.ilu.ite instruction and to plan short 
term .and long ivrm objectives 
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Classroom Aides ^ \ 

The projtH t invents m aide performance 
through trairfeng and inservice By recognizin^he, 
value of quahfied aides, and by fostering thVr 
development in teaching, classroom managemerrVji 
and record keeping, a new level of professionali-sm 
has been attained bv the aides m.^he project The 

^ aides tulfill clerical duties in addition to their 
primar> function as a teiicher in the classroom 
RKSl LTS L PON TAFftiKT FARTIC IFAN I S 
^Although re^^ult^ of pnst .testing are not yet 
available. classr(>om teachers have noted tremen- 
dous imprr)vernent in student writing samples An 

* earl> indu'ation ot the success (^f the program is the 
tact that only 9 projec t students out of a total (jf,,l ')0 

' failed the writing sample of the district's proficiencv- 
test A 



8KLECTIVE COMMENTS 

Thirty six school districts throughout Califor- 
nia hav;e already expressed an interest in our project 
and have been provided with materials and or 
in^ryice Adoption of the project is being scheduled 
to begin at two other schools in September 

Visitation information 

Thaddeus P'erenc 
Liberty U^ion High Sc:hool I)lstnc^ 
m) Second St^et 
Brentwood, CA ^45 L'^ 

, Phone (41.")) 6;]4-:^166 
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INCENTIVE CUR^RICULUM ENRICHMENT 



Marina La Via High School 
Monterey Peninsula I'nified School District 



Prmcipal Pete Krasa 
Program Coordinator Rick Buonaccorsi 
♦Prngram Assistant Vicki Robinson 
Superintendent Dr, Jarties C Harrison 
Ass^fiiant SuperintendehV Neil PVarn 
Director of Special Projects James I> Mitchell 

I ■ 
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'Vhv projects title, 'in^-ntive C^urrKOilum 
Knrichmcnt." tijipr-tjprKiteK rcnfctcd its purpose 
which »\vab to enrich or (»nhc\nce the curriculum and 
simultaneouslx jiue our FSHA. Title i studeni^s an 
incentue or motuation to learn The reallocation 
•^rant pn,)Mded the resources n(»cessar\ to design 
and implement a creativ e non traditional or^oncon- 
\enti()nal program vvhich (»mphasi/ed the'mstruc- 
tion of ba'sic skills m a motivational dyliverv sv'fetem 
■ that Ks cl?(scl\ related to daily life and employment, 
situations Since the target students ha\e already 
e\penen(ed failure oi, severe difficulty in. the 
traditiontil high school enMronment, and sincf for 
most ot the students, continuation . high school 
represents their final opportunity to ohtam th(^ h»\el 
ot education retjuired for the majoriJ| ot occupa- 
U4)ns an optinrj^um continuatTon educaW)n program 
and ( uiru uluni h(n onies crucial 
I'rogram Ohjt'ctiNes 

The proje( t ^ncompas^>ed tourdistinc t compo- 
newts dc^( ribed belfw ,\v hich* were all bound b\ the 
tonimouaht\ ot sties.smg the basu ^skills 

All HSF.A '1 itle I projei't participants wert* to 
raisf their residing, writing, and math skills by 
significantr improv.ement le\ tds (a minimum of 2') ' ) 
cts measured b\ the Mont(»re\ P e r|jiin^iuia rnifunl 
School District proficiencv examinations rhc 
students were to cdso improve^ their listening and 
oral e\pre>si\e c apabilities. 'and thftir attitudes 
tow arrl theniseU es others and school 'as i'\ idenced 
through documented staf| observations In addi- 
ti(»n tl|e target projec t partic ipants wc^e f^x^cn'tcKl to 
attain and then maintain an attendanc^record of 
or higher 'I'he students w ere recjuirc^T^^) develop 
applicatKm skillsso that the\ could dc^monstratethc^ 
( one eptUcdi/cjj^n' ot linking applied classroom 
learning w jth the application of the basic skills ( for 
example, knowing how to figure out fhc; lowest pCT 
unit ( ost of three different si/c^s of the* same grocc^rv 
store product) As the tincU objective, the partici- 
pants were to identitv specific carecT goals based 
upon interests strengths, and visitation anfl or 
emplovmc^nt in the ac tual marketplace* This would 
be result of mi<T>*^ivc cmd extensive exposure* to 
carec-r ()ppc)rt(5mtiW- 
Fro^ram Components 

All of ti^e objectives mentioned ab^)ve were 
address(»d to varying, appropriate* degre*es in the 
four major project compone^nt arctis de\scribed be- 
low 

i Mobile Classroom. The relatively smalU^^^rTJf" 
Vlarinti I .a Via, couple-d w ith the small student to 
teacher ratio, made it not only possible but 
cU\sireable» tc) approach education innovatively 
An eight pa.ssenger van fle*xi'blv and compara- 
ti\el\ inexpensively provided the schoc)l with a 
mobile clasJ^room capable of capitalizing upon 
^ the mvriad of resources which prevail in this 



locale and which other\yisewc)uld he at th«* fringe 
of our gfasp The mobile classrcK)m served as an 
incentive-based basK;skills application program 
with an emphasis upon serious classroom partici- 
pation in the improvement of basic skills In 
othe»r words, successful classroom efforts led the 
studentsito rewarch/ig on-site educational experi- 
ences at such places as Hopkins Marine Statfon 
(science and oceanography). Monterey Superior 
Court (the legal process^- Cannery How Busi- 
nesses (prerequisite con]mcin components for*" 
running a successful business) *and so on (the 
opportunities are virtually *unlimited) 




The mobile classr(«jm s major trip for the^year Wtis six 
da\s at Vosemite InVtitute^ Students prepare w ilde-r 
ness c ahin for \ isit - 

F'or each classroom trip", on-site I'earning 
packets wvrv de*\ eloped, consisting of not onl\ the 
instructioncd units, but pre- and post asse»ssments 
ancj^^ollow-up activities Since^ the* "driver" of the 
mobile c lassroom is cdscT* a teacher, the entire* 
instruc tional prc)gram was profe*ssionally c oordina* 
te*d suppl(*me^nte*d with the c)n-site resource per- 
sonnel 

All of the objeK'tives listed (writing, math. 
r(*ading. or^d expressive, and application skills. 
atte*ndcmce. attitu(k*s. and career awareness) were 
addressed — eijch wjth as great 'an intensity as 
appropriate^ For example, all participating students 
we*re expecte*d'to orally c'^j^press concepts they have 
le^arne*d. respond to (}ue*stions with e*ssay answers. 
comple*te re*c}Uire(l re»admg. and so on 

2 Career Apprenticeships, Through the routine 
ori(*ntation interviews for new students it was 
dete*rmined that almost all of the* .students either 
favored certain occupational areas or we*re 

'. ' wSUing to e*xplc)re others Care*er counseling, an 
integral part of the curriculum, aides both of the 
groups of stude*nt.s in their preliminary thinking 
about the future The career apprenticeship 
program e*^nabled an individual who, for instance, 
expressed an mtere*st in law enforcement to serve 
an apprenticeship at the police departme*nt and 
be paid by the* school at the minimum hourly 
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wage. The arrariKt^ni^f accomplishwi two pri- 
mary purposes Kirst, it created a position for the 
student which would not ordinarily exist (and in 
a desired field), and Second, since the school,' by 
the-grant. provides the funds, the school stipula- 
ted that satis{a(^t()0' progresi; toward the profi- 
, ciencies attainment as delineated in the objec- 
tives, be HBaintained by the n^irticipating 
students in order to rptaTn thFir7obs In addition, 
the employers were tormally urged to stress the 
« application (A basic skills m their "on the job" 
training program ; 
As a point ot clarifu^tion, in both the mobile 
classroom learning excursion and career appren- 
ticeship programs, incentives tor achieving expect- 
ed progress in the (fbjectives area were built into the 
participation selection process 




Through the I (' K ^rant students were tiblt- to visit 
Mos.s i^anding Marine l.tib and use K]uipmf*nt 

(Jtherwibe unaviufiible to them 
« 

Community Interrelations Board. Students 
from^the P^.xecutive Councjl of Marina La Via's 
student body comprise the Community Interrela- 
tions Board (C I B ) Participating students, both 
on the management atid employee level utilize 
Ie«lfn all of the basic skills as those skills are 
(ailed tor repeatedly in actual daily "life situa- 
tions" Community agencies/ including tfie 
school Itself, may apply for tasks and projects to 
be handled or completed by mepibers of the 
''Board" For example, the C I B donated to the 
city of Marina the Volunteer Savings Plan 
( V S P ) The student body president presented to 
the Mayor of Marina 100 student volunteer hours 
to be used by the city Not only do the students 
benefit attitudinally and educationally, but the 
nsequent rapport generated between the com- 
ity and young adults is an invaluable by- 
^duct. wSchools and communities operate most 
tively, naturally, when work,ing together 
Regular Classroom Application of Skills; 
Since Its inception some six years ago, Manna La 
Via has been operating with a minimal instruc- 




tional budget necessitating the all too frequent- 
use of non-rhotivational ''hancKme-down'* materi- 
als budgetary consideration in this area permit- 
ted the staff to' more relevantly teach the basic 
skills in the context of "real" situations For 
insjtance, reading, writing,,speaking, and compu- 
tation skills ace taught with materials simulat- 
ing a bank or grocery store business, etc 
Classroom activities are-designed to reinforce the 
mobile classroom experiences 
Demographic Information 

Manna La Via is a continuation high school 
in the city ot Manna and ^within the Monterev 
F^eninsula I'nified School District The enrollment 
begins at HO in the tall and reaches a capacity ol \ '2.{) 
in the ;*{)rmg with a statf consisting ot 1 administra- 
tor. 1 secretary, and H . teachers The student 
population is* approximately oir' minority 

Results ^ *f ^ 

Only preliminar\ evaluative results were 
available at the time of printing and those were 
highly encouraging an^ excitmg 

As the project's trtle Incentive Curriculum 
Khrichment suggested, the program was intended 
to pro\ ide our students with an incentive to learn as 
well aj^Liirich the curriculum The best evaluation ot 
La \'ia"sVdobile classroom program come^ from two 
figures First, Til' of the eligible student vbody 
achieved hoAor door status meaning that T^T (li the 
student.s demonstrated excellent attitudes to\\'ard 
their studies and others and produced more than an 
average of 'three credits per month (';C" or 'T)" 
alternative students) At the beginning ot the vear. 
onlv 10"' ot the student body reached the honor 
status- Sec^ondrl^a \'ia\s average dailv attendance 
exceeds 90"- In order to/juality for mobile class- 
room trips, students must haVe excellent a^^en dance 
records and theyinust be on the honor status 

In adfktion, the program prf)vided the school 
withnn expansive, innovative, and practicaLway of 
learning, not*possible solely within the classroom 
walls 

In conclusion the grant produced invaluable 
and extei>sive positive effects upon the attitudes and 
biisic skills achievement levels of our F^SF^A, Title I 
project participants, and that condition permeated 
the entire school 



. Visitation Information 

Marina La Via High School 
390Carmel Avenue 
Marina, CA 93938 
Phone: (408) 649-7223, 7130 

Principal Peter Kp^a 
Project Director Rick Efuonaccorsi ' 
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A TEATHER TRAINIJSG MODEL 
FOR BUILDING BETTER COMMUNICATIONS 
IN BILINGUAL SCHOOLS ^ 



C"ompton4j nified^S<4iool District 



Supf^rofisor, Bilingual Kducation -I)r Frank (ioodman 

1/ 

Project Director Alan^R I^arcus 
Facilitator of In-service Workshops Lotte Marcus 
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N Y Times. June 12. 197M 

"The tapes seem to educate on several levels, 
moreasmg comprehension & command of Hnglish 
while bridging some deep racial, cultural & economic 
divisions " • ' 




ERIC 



I^etter Mavch 27, 1979 forrtier Secretary of Treasury 
W Michael Blumenthal 

"I have no doubt that this sort of approach can 
be verv helpful to sensitize people to the use of 
Linguages Anything of this kind which eliminates 
barriers of understanding amon^( various groups in 
the society particu-larlv minorities with cultural and 
language differences, is a n&oessarv part of improv- 
ing the conditions of life for afl " 

P\)r the past 6' j years, English on Wheels 
(P:0W), a Salinas U nion High School District Adult 
F^ducatian Program, has attempted to respond to the 
need for more effective communication between 
hrnglish-speaking afld Spanish-speaking residents 
in bilingual communities by first producing and 
subsequently testing out — jn conjunction with 
AKTOS, a research media education^} entHy, three 
sets wf dramatic, experimental videotapes designed 
to deal with — and^^Wninish — the. persistent 
stereotypes (sufcliminW as well as verbal) which 
often pre^ udice or jeopardize the success of conversa- 
tions between minority and maj'ority residents in 
bilingual areas 

The need for more effective communication 
.^'^♦ween English-speaking and Spanish-speaking 



residents in bilingual communities, eg Compton, 
California, has been long recognized as a crucial 
prerequisite to' a successful implementation of 
varmus programs, communal as well as education- 
al, aimed at improving the lot of the linguistically 
and culturally different. 

Goals 

The goal of this grant is to foster trust and 
understanding on both sides of the language barrier 
among , bilingual school districts as follows' 

A By documenting on tape the discoveries, 
jpnethods, experiences and insights which the 
utilization of the above-mentioned videotape reper- 
toire at the EOW Center in Salinas has stimulated 
am(\ig b^jth English-speaking and Spanish- 
speaking participants, and by recording whatever 
additional responses and discoveries which the 
extension of this repertoire to a wider area of classes 
and audiences during the course of this graht may 
produce 

B By developing two in-service teaching models, 
both to be field tested in the Comptoalimfied School 
District (CIJSI)I — to be used as orientation and 
introduction to the comprehensive video inventory 
of the illustrative methods jind experiences concur-, 
rently being developed. 

Component Details 

1 To create by Feb. jJH, 1981 for teacher training 
apd parent orientation, three training and orienta- 

•(hon videotapes of lengths varying from 40 to 60 

minutes each 

These tapes will foyus on various instances of 

observed miscommunicatjpo originating 
a in the clasj^foom ^ 
b in various institutional settings and 
c during the regular cross-c»^turaH?iTtt>gual 
tape teachings held weekly at tRW^ngUsii^m 
Wheels Center, plus various remedies ana 
stratejfies devejoped to deal with same 

2 To develop two In-Service Teaching Models — 
one for Staff and one for Parent P^ducation. 

The Staff Training Nfodel (STM) will demon- 
strate samples of the content of the audience- 
collaborgft'e repertoire now in use, including 
bilingual materials intended to accompany it, will 
demofTStrate value deprived from participation in 
the mixed langu^p video^teaching at the EOW 
Center, outline possible application of the video- 
teaching repertoire to the grade school classrooms 
as part of a pilot cross-cultural teaching program, 
itemize new content areas not yet included within 
the already produced video curriculum; devise and 
administer assessement procedjjreS to evaluate the 
cffecti^ness of the above 

The Parent 'Education Model (PEM) will 
introduce parents to the different ways they can 
increase their perceptions into iKe mutual causes 
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andf responsibilities on the part of both l^guage 
communities for the often madequate A^el tff 
communication between them; facilitate closer 
cooperation and i«ntegration of efforts between 
parents of Spahish-speaking school children and 
staff; become acquainted with the use and value to 
themselves and their children of the video-teach mg 
inventory of methods* rfnd expenences being docu- 
mented; improve their ability to decipher more 
accurately the language of functionaries in agen- 
cies, bureaus, clinics, schools so as to function more 
auton^ously within the majority community, 
devise and adminif^r assessment procedures to 
evaluate th^ effectiveness of the above 

Illustration: * 

A 2()-minute i" videotape (laSpanish and in 
Kngli^r is available introducing English on 
Wheels methods and matenals for cost of raw stock 
only 



Visitation Information 

Compton Unified School District 
604 S. Tamarind ^venue 
Compton, California , 

Dr. Frank Goodman, Supervisor Bilingual 
, Education 
Phone: (213) 323-8980 

Alan R. Marcus, Project Director 
Research Director, AKTOS 
Box 95, Route I 
Carmel, CA 93923 
Phone: (408)624-6323 



SELECTIHE COMMENTS 

"I appreciated it very much because it helped 
' me remember all over again that I need to have 
MORE PATI&NTE when dealing with those who 
hav^ difficulty speaking English 

\ve need more of this type of understand- 
ing good* because it gave us the opportunity to 
look at ourselves, examine our own feelings and 
actions towards others 

did an excellent job of ovenipming the 
'passive resistance* part of the faculty 1, warm, 
understanding, and not accusatory 'for which 
Tm grateful^ 



Facilitator of In-Service Workshops 

beginning in the spnng of 1980 and until the 
completion of the teacher training tapes the P'acili- 
tator, Ms Lotte Marcus, AKTOS. Box 95, Route 1. 
Carmel, Ca (Tel l-4()§;624-^323) will J>e available as 
consultant to districts would like to introduce 
the Parent Education Model and the Staff Training 
Model into their districts. By the spring of 1981 a 
plan for publicizing and distributing to interested 
(bilingual) school districts state-wide the teacher 
training videotapes as well as in-service workshops 
in the use of same will be prepared 
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A FILM - TITLE I: 
A PERSONAL POINT OF VIEW 

Shot through the facilities of Santa Monica Unified School 



Santa Monica Unified ^chool District 



SupejCMXendent Dr. Greorge Caldwell 
^ AssistlBBuperintendent. Tony Baratta 
Supervisor of State and Federal Projects: Rita Esquivel 




Wntten an3 Directed by Monika E, Henreid 
Photographed and Edited by Russell Carpenter 
Original Music Composed and Conducted by NTike/Pnce. 
production Nfarrager^ichael Gehrman 
A Little Red Hen Production 
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ProjtH i ( Om t pt' 

The project that "Little KkI lien" undertook^ 
- wa.s the pn)ductiv)n ot a film to \ isually ciescribe 
fule I It \NcUs a IHmm film made within the half 
hour teles ision t\pe tormat The media of film was 
( hoseU beiMUse ot Us emotional po\ser to etfectu el\ 
motisaH- large numbers ot people cund dearK 
explain concept.^ in an entertaining and artistic 
' manner 

The pr<)sp^*cti\e audience tor the tilm in- 
eludes chiMren parents and teachfc'rs attending 
HcU k to Scn^I Night new Title I children, parents, 
teachers and tetU her s aides parents teachers and 
admini>trat(»rs attending Title I school meetings 
and Title I district meetings WA t>pe meetings for 
non Title I >ch<V)ls that w ant needtoappl> andthe 
(ommunit\,m gVieral 

t 

Objectives 

The (»bje( ti\ es ol the film were U) show Title I 
in action, to stipr^ulate interest m participation, to 
help new Title I parents understand their teelings 
tow arc! their own child s development, to help the 
child understand his her own feelings toward 



extra help", to assist teachers in counseling 
parents and children, to assist administrators in 
counseling teachers and aides, tC3 explain the 
adminis'tration, purpose & function of Title I, to 
enhance communicaticjns between the Federal, 
State andW)istrict levels regarding the prc)gran\s 
available, and to show the use ot tilm as a strong 
and ettectiset'ommunications media 

^ToTneet these objectives the film artistically . 
port|^\ s a happ> ttimily w ith a loving mother, quiet 
'bright older child and an energetic younger one A 
letter from school is received and it states that the 
>oung^r child has been tested and reads below grade 
leveLM'his is a shocking revelation and considered 
as an insult to the'family The> feel there must be a 
mistake The mother is angry ^nd the child is 
embarrassed A possible solution is presented — 
Title I — hut the> are unt,ure what Title I is A \ isit is 
made 4o the principal's office and the tests are 
explained A couple ot meetings are conducted and a 
.school tour IS taken An o\ erview of the function & 
application of Title I is presented The family 
partic ipates and discos er^ the values of Title I The 
m(jther becomes in\ ol\ ed and acti\ e and her young 
child has a chancf to de\elop'his potent^yl 
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Visitation Information 

Monika Henreid 
Project Director 

Michael Gehrman 
Production Manager 
(213) 393-0719 
or 

Art C. Bystrom 

Madison School 
1018 Anzona Street 
Sant^ Monica, CA 90401 
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FAULT TREE ANALYSIS OF TITLE I PROGRAMS 



San Diego County Departpient of Education 
Central School, Escondido Union School District 
Otis School, National School District 



Project Director Dr Dave Meaney 
San Diego County Department of E^ducation 
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F'rugram plci|ning in moist Title 1 schocjls 
u>uallv involves ihv [planning ot activities which^if 
successtully implemented, would lead to achieve- 
ment ot a predetermined goal This approach, 
however does not consider po'ssible failures, njhibb 
ters or obstacles vvhich mav interfere with program 
implementation and. ultimatelv, p-rogram success 
A progrtim aTialvsi5> needs assessment process 
called Fault Tree Analysis" which identifies tor 
elimination potential program failures, lahibiters, 
and or obstacles to success was conducted in two 
Title I schools 

The 'FaultTree Anal^ sis'" process is based on 
the tollowing rationale for which substantial 
support exists in th(' literature on program manage- 
ment analvsis < 1 ) Failures are not necessarilv the 
upposites nf successes Thev may be entirely 
ditterent Therefore pLinning for successes does not 
nr< esstiriK eliminate failures It is important then 
that sorTK^ attention hv paid to potential failures-in 
anv program planning (2) Those involved in the 
implementation o! a profjram have knowledge 
about prot^ram ftulures, inhibiters and or obsta- 
cles i 1 1 The 'Fault Tree Analysis' process prov ides 
a valid tind retiable means ()f identifvin^ c^uantifv 
ing pru)ritizing and interrelating that knowledge 




Title I Staff examines the Fault Tree to see program 
mhibiters^ynd or obstacles The fiftv foot computer 
^rr.iphu sl^)v\s thf pnonti7('d listing of pro^^r^im 
f iements t^ be rnodit'ied improv ed or chminiJted for .i 
more ^ufceVsfui Tule I pro^arp 
r 

The 'F<iult Tree AncUvsis" conducted at the 
two Title I schools mc luded the following activities 
Phase I Orientation 

An f)rientcilion session was conducted to 
provide an overview of the process and an orienta- 
tion to failure theory A major purpose of this 
activity was to emphasize the fact that identifying 
, failures. inKibiters, and or obstacles for elimination 
w tis ti positiv e and constructive method of ensuring 
program success 

Phase II Data (iatherinjj 

Interviews were then conducted, either indi- 
V tdually or in small groups, with Uv'ichers, aides, site 
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administrators, central office administrators, par- 
ents of Titlel students, auxilary staff, support staff, 
currents students, and former students Input about 
common Title I program failures, inhibiters. and 
•(obstacles was c(;llected frc)m countv office staff as 
well as from State Department of Kducation Title I ^ 
staff During these interviews^ participants were 
asked to identifv the aspects of the schools' Title I 
program which could potentially lead t#/iailure. 
inhibit success, or be an obstacle to successful 
accomplishment oi thejitle I program mission 




Phase III Building of the Fault Tree" 

The data gathered in the interviews v^ere 
organi/eci and related to eac h other under the maprjr 
branches of the 'Trees (Fx Kvent 'A" (ould be 
caused hv events 'AA ' AH "A(^" or AD ' • 
These hran( hes included failures inhibiters and 
obstacles reicUed to administration, instructional 
support services, the curriculum, instructional 
services the pupils themselv es and to parent com- 
munity school support * 

A prototvpe "Tr('e" was produced b\ a 
(omputer cmd valid?Ued bv representatives of ea( h 
Title I program Changes corrections, and addi 
tu)ns were made 

Phase IV' Quantifieation 

The final computerized listings of potential ^ 
program failures, inhibiters. and obstacles was 
presented to each school The participants in this 
phase included teachers, jddes other school and 
district staff, and parents who expressed the" desire 
to score the statements for prioriti7ing This 
(juantification included fiveseparatescores for each 
potential failure statement, inhibiter. and or ob.4a 
cle gathered and clarified in the prior phases The 
five scores "included (1) rank of importance (2) 
percentage of effect of each statement to related 
events, ( U Cf)nfidence rating of each rater. (4) 
fre(|uency rating of occurrence of each event, and (5i 
a rating of ease of difficultv of correcting the eva-nt 
The cf)mputer then synthesized the ratings, pnon- 
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tized th^ statements, and printed a final report and program modification and planning could be based 
graphic tor each s(h(M)l Thisdata, along with thatffom theongoingsuccess- 

onented needs assessment and program planning, 
provided the schools with needed information to 
Phase V Presentation of the **Fault Tree'' assist them in achieving increased success in their 

The final neport and computer graphic of the Title I programs P'uture analysis of program and 
Fault Tree'* for each school was presented <One student outcomes will provide data as to the impact 
graphic vT'ds nearly 5(» feet long ) Each graphic of tfcpis program on student achievement II is 
shewed a tree-like representation ot t^e potential anticipated that as a result of using the "Fault Tree 
failures, inhibiters. and obstacles to success of the Analysis", the Title I programs at the participating 
Title I program at each school Each event was schools will provide increased success for participat- 
represented by a numerical rating representing the mg Tit,le I students 
prohabilitv of that e\ent inhibiting success All 
statements v\ertv prioritized and related to other 
events A critical path highlighting the statements 
with the highest ^lgnlflc'ance of ^ro»abilit\ of 
cau>ing Title I progranri failure were identified 

I)uring this hist phase, off-setting strategies 
v^^re presented tn the schools as recommendations 
tor .ivoiding failure and eliminating inhibiters and 
<jbstacles in the highe>t rated portions of the 'Fault 
Tree Some these recommendations includ^ 
minor modification of the programs while others 
suggested more comprehensive adjustment in 
( tTtain a>p*^ts of the programs 

The data presented to the schools as a result of , 
the process provided program needs assessment 
information upon v^hich both short- and long-term 



Visitation Information 

Dr Dave Meaney x 
San I>lego County Department of Education 
6401 Linda Vista Road 
* San Diego, CA 92111 
(714) 292-3.500 
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WORK EXPERIENCE ON SITE INSTRUCTION 



I 

/ 

Pilarcitos High School 
Cabrillo Unified School District 




X 



Project Director Dr Michael I) Gose 
Project Consultant Dons Ward 
Project Supervisor Larry Kog.ers 
J Project Implementer Robert K^n^j 
Project Facilitators Natalia Van Viiet. Mana Kin^j 
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Thi^ project others CofitinJation High School 
students instruction at their work site Our primary 
population thus far has been students working at 
local horticulture riursenes Our teaching staff 
takes the instructional program to the students 
dunng or at tht conclusion of the work day This 
convenience allows students to continue in school 
despite theeconomic pressures to w()rk full time The 
instructional program stresses the basic proficiency 
bkill^'of reading, ^writing, listening, speaking, A=Ki 
Computing Much of thecontentrevolves'around the 
needs of t^He student at the w(^rk place 



the stuqlents' work site verifies and validates that 
support 

Results 

The immediate results have been students 
mastering basic skills that have heretofore gone 
unmaslered A secondary result is that a significant 
number of students who would have been predicted 
to drop out of school are stiU in school receiving 
valuable instruction Our l<ing term expectations 
are that these students w ill Ciln^inue to be life long 
learners, will be mt?^ likely to contin ue their formal 
education, will achieve greater success in the work 
pli^e because of their enhanced skills 




Component Details 

T*he program is self contained within a 
renovated school bus that has become a classroom 
on w heels The bus f or at locations with only one or 
two students, the v an > v isits the work site where the 
teaching staff offers instruction to the participating 
students The emplovers have h^en most helpful in 
the Coordination of the students' work and educa- 
tional respf)nsibilities The preliminary material 
cr>vered especial Iv for limited (•r no n -English 
speaking students, includes the UK) most commonly 
needed words cjr phrase9 for the job location A part 
of the project's gf)als was to identify this population 
of Wf»rds and phraser and transform them into word 
cards and posters in Hnglish. Spanish, and Portu- 
guese After the students master th^Ujasic vocabu- 
lary" they are initiated into the district's Basic 
I Proficiency Monitoring System which helps stu- 
dents meet the district prescnbed proficiency 
standards This aspect of the curriculum relies ory^(n 
individualized program set up with and for each 
student The mathematics aspect of the program 
requires students to master basic arithmetical skills 
< addition subtraction, multiplication, division, and 
the likeK the language component emphasizes such 
skiils as reading with comprehension, wnting a 
business letter filling out applications, etc Thekev 
to the program's success has been the instructional 
sta/fs support of students' efforts to learn ()ur 
wi^mgness and capacity to take that instruction to 



Selective Comments 

The project h^s been ncUeworthv because of 
the unusual cooperation of the students*" family, 
school, and employers in making the pjogram. 
although still a small one. 'successful 




Visitation Inf6rmation- 

I)r Michael Gose (415) 726-4441 
or / 
Larry Rogers"(4ir)) 725-7418 
Pilarptos High School 
Lewis Foster Drive 
Half Moon Bay, CA 94019 



COMPENSATORY EDUCATION 
.CONSULTANT SERVICES 
AND 

COORDINATION PROJECT 



Office of The Los Angeles County Superintendent of Schools 



(Consultant Compensatory Education Coalition Ida F Cate 
Consultant, Neglected & Delmquent Proj^r^ Barbara Manno 
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The Angeles County Compensatory 

Education Consultant Services and Coordination 
Project" has two major parts 

A Provision of consultant services, technical 
assistance and dissemnj^tion of information to the 
7.') districts within thecounty rec^vingESEA Title I 
funds, and liaison s*ervices with State Department 
N'of Education personnel. This part of the project is 
locally referred to as the Coalition. Since the advent' 
of the consolidated application, Coalition activities 
have help€^/i to maintain the integnty of ESEA Title 
I compensatory education programs, while assist- 
ing school staffs to coordinate them with other 
proitf*ams to provide the best and most comprehen- 
sivt/program possible for the students 

B Xdministiation and coordination of ESEATitle 
I Neglected and Delinquent programs in 21 private 
institutions in Los Angeles County, exciusiv e of Los . 
Angeles City serving 1:100 students 

COM PON FNJ^T AI LS 
' Compensatoi^^Bucation Coalition . 

This component provideeconsultant serv ices 
and technical assistance to staff and parents in 
each distnct within Los Angeles County that 
receives compensatory educatiorTTtTTHjing for educa- 
tionally disadvantaged youth 

Monthly inservice meetings for project direc- 
tors and others for whom the topic is relevant are 
scheduled TH(fpurpose of these meetings is to bring 
to LEA perscfnnel the latest program information, 
and, to provide an opportunity for an inter district 
exchange of ideas And expertise These meetings 
also provide training for those new to the position 
and retrain others EpUowing each meeting, de- 
tailed notes are disseminated to every superintend- 
ent and project director within the county 

Regional meetings are planned on request or 
as needed The Coalition consultant meets frequent- 
ly with consortium groups as a resource person 
Sessions for specific groups are planned, eg 
Program Planning for Secondary Schools 

Consultant services to individual distncts are 
provided as requested These include technical 
assistance for distnct/'school personnel, informa- 
tion sessions and workshops for parent groups; and 
inservice for school lev^l staff members Assistance 
IS also provided in planning in-service programs for 
parents, aides, teachers fUid acjrn^istrators, with 
the Coalition staff acting as resource brokers. 

Project staff are always available by phone to 
provide information to whom ever calls. This local 
resource is part of the linkage that the project 
facilitates with distnct, county and SDE staff It 
also is a local, easily accessible information source 
for parents, as well as the community at large, 
school board trustees and other agencies 



ESEA, Tittle I, Neglected and Delintjuent 
Program Administration and Coordination 
Activities include: 

Administrative, Technical and Consultative 
Services 

Project staff provide services to participating \ 
agencies which support the implementation of 
individual site programs The site programs operate 
with ESEA, Title I Neglected and Delinquent 
Program funds The reallocation project funds the 
administrative, techrt^cal and consultative services 
provided from the Los Angeles County Office to the 
N & I) agency site programs e g project develop- 
ment: recruitment, selection** and training of site 
project staff, budget administration, project moni- 
tonng, general project coordination and manage- 
ment ^ 

Resource Services ^ 
Reallocation project staff serve as informa- / 
tion exchange agents and resources for promising / 
educational practices relevant to the needs of/ 
institutionalized children and youth Our staff h^ 
made linkages for sharing and communication 
between agencies, from which an important net- 
work of support has developed Project-wide staff 
development has provided new and continuing site 
staff with skills and knowledge specifically appli- 
cable to the educational needs of the project popula- 
tion 

Facilitating Services 

Reallocation project staff have been Success- 
ful in developing and maintaining a framework 
within which independent pnvate agency Title I,N 
& I) programs can have the advantages of the 
standardized procedures and wide range of re- 
sources which the County Office can proviae. while 
each agency also maintains its individually tailored 
program to meet its unique needs Another import- 
ant service is fostering and promoting effective - 
communication and working relationships with 
and between State I)epartment of Education, 
County Office and institutional personnel 

/ 

Results 

Compensatory Education Coalition ' 

^__Mii;nTium of one contalct per month with 
everydistnct in the courv^ . 

• An average of peopler^piesenting over 

of the distncts attending each monthly 
inservice meeting. 

• Tech meal assistance by phone with at least 

of the districts each month. 

• wShanng of promising practices, manage- 
ment techniques and project expertise 
among districts 
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All activitu'h focus on assisting those rj'spon- 
sible for pUmnniK and implementing effective 
prograras to meet the educational needs of the 
project parti^pants 

(jiSIv^Title I, N & D Programs 

As a result of the reallocation project the 
number oi private agencies participating in 
Title I Neglected and i)elinquent programs 
— has increased from eleven in 1974-75 to 
twenty-one in 1979-8U, thereby more than 
doubling the number of students who are 
receiving services 

Evaluation reports show that participating 
' students have consistently met SO to 9(r" of 
site plan objekjtives from year to year Site 
project stal'f have had a wide variety of 
opportunities to increase and expand their 
effectiveness with students Agency adminis- 
trators' reports indicate a high degree of 
satisfaction with the services provided by 
reallocation project staff 

SKLECTIVK COMMENTS 
Compensatory Education Coalition 

*The teachers, parents and aides were 
enthusiastic about the inservice training you 
provided In addition the workshop for District 
and School AdMSorv Committees demr)n^trated 
effective consortium inservice practices Your 
serv ices are an asset to individual districts and 
groups of dvstricts" <I)istnct Project Director) 

You helped make our Plan Writing Work^ 
shop a success" kStaff Development Coordina- 
tor > 

"Thanks lor sharing with our Distnct Adviso- 
ry Council last week You answered many of their 
(fuesUons and they expVessed to me hcYw beneficial 
the morning was to them" (Assistant superintend- 
ent) \ . 



"W^ value the Coalition minutes and have 
established a file for them It keeps ys i^) to date'' 
(SDE Consultant) 

ESEA, Title I, N & D Programs 

Comments inm administrators of agencies served 
by the project 

"County office project staff h^ive beer^ more 
than helpful in helping me to reorganize a mess" 

"Service is definitely above a^'erage' I am 
quite happy and satisfied" 

"Excellent cooperation and working rela- 
tionship" 

(Project staff) .has been instrumental in 
the establishment of our program this year The 
genuine interest in our agency and our children, the 
constant support and professional guidance were 
contributing factors to the success of our program I 
have found that I can learn a great deal in a 
relatively short time from the Count>^ program 
administrator I look forward to next year with 
eager anticipation" 

(Project administrator) is a very good 
ally to our educational program" 



'\ Visitation information 

Compensatory Education Coalition 
Those wishing to attend Coalition activities 
call 

IdaF. Cate (213) 922-6165. 

ESEA, Title I, N & D Programs 
For further information on the Administration 
and Coordination Project, or for visits to Titlfe I 
Neglected and Delinquent Program sites, call 
Barbara Marino (2LS) 922-6114. 
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